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+ (D ) n=25 16.60 19.08 
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 SS df MS F p ɖ2 

 162.318 1 162.318 36.089**  .000 .289 

 29.327 1 29.327 6.520* .012 .068 

 41.765 1 41.765 9.286**  .003 .094 

*  1.195 1 1.195 .266 .608 .003 

**P < .01 *P < .05 
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 SS df MS F p ɖ2 

 177.413 1 177.413 36.398**  .000 .286 

 32.821 1 32.821 6.733* .011 .069 

 443.558 91 4.874    

* *P < .01 *P < .05 
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 SS df MS F p ɖ2 

 191.980 1 191.980 40.585**  .000 .308 

 45.922 1 45.922 9.708**  .002 .096 

 430.456 91 4.730    

* *P < .01 *P < .05 
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(I)   

 (I-J)   

95%  

  

 

A 

 

B 1.13 .74 .512 -.9810 3.2362 

C 1.17 .72 .460 -.8912 3.2251 

D 3.09* .71 .001 1.0652 5.0948 

B 

 

A -1.13 .74 .512 -3.2362 .9810 

C .04 .75 1.000 -2.1107 2.1894 

D 1.95 .74 .081 -.1562 4.0610 

C 

 

A -1.17 .72 .460 -3.2251 .8912 

B -.04 .75 1.000 -2.1894 2.1107 

D 1.91 .72 .079 -.1451 3.9712 

D 
 

A -3.09* .71 .001 -5.0948 -1.0652 

B -1.95 .74009 .081 -4.0610 .1562 
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ῶ) ֯ ṷШ ? 

H02: ╥ᴊ ╥֪Ɫһ֯ϫѣԌᾼ ү ȴ 

῀ṅ῏: ,ֻ,Ṫᵃשׁ ╥Ш ≈ ? ᵃ  ȴכ

H02: ╥һ ҟᵑᾼ֮Ѡ ҍщ ᾼ֮Ѡȴ 

῀ṅ῏: ,−ֻȴṪᵃשׁ Ṫ ,ᴊ ,ᴊ һ ᾼ

ᵃҠѿѩѩכ ? צ ֮ Л ,ᵃ῀ һ╥

ү ? 

H02: ╡щᾼ үҖ,Җ ϯ ẃ, ∟ 10ѣἉᾼ ϭ  ҏ

ҟȴ 

, :῏ṅשׁ ∟ề? ḥצϠ? 
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